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Theory and Practice of a Hard-CLIL-typed Major Class at College

FWE 1EES (Hironori HAYASE), Miyazaki International College

Abstract: This paper discusses the theory and practice of a Hard-CLIL-typed class entitled
“Topics in American Literature” for junior and senior students at Miyazaki International
College, where almost all the classes are conducted in English. Despite of this all-English
environment, it is still important for students to improve their English ability as well as to learn
the contents of the class. As the class survey shows, students enjoy my Hard-CLIL class, in
which their Cognition is especially developed through the learning process of research,
analysis, interpretation, and discussion in English about literary texts (Content) in a group and

in a whole class(Community & Communication).

Keywords: CLILL, #GFEHE., RGBICLDB¥E, 777477 —=27 English

for Academic Purposes,

LIZEHIZ
Tﬁ%®ﬁ¥ﬁ%%\%§ TEIZRY ) EEEHBEEHEICEEIN TS,
SRR Tl FERIC K AREITFAE A TETWD, —J, REOFFED

RETEIDENZIT, FEEEZHEMETRICBN TS, T THRGETIRES
LTWDORPIZEIEDBROVONBURTH S, EFILT4E TCLIL (Contentand
Language Integrated Learning WA S aamt a7 H) HFAZEAL T, HEKRFD—
BRI 2G5 TIT O RAE B > TEL, SoftCLIL Z3EA L, U~RF L
T =Y ONREFFETERIE T a— L \NMMOBERE B LT,

SN EREBRRKFEOHE Lin o203, RATIRER TERGETIT> T
DRFRIGKF T 22, £ T CEEDHRIEL L TEALDIZ, 1TV CLIL TH
%, HEHSRENIEEIZIRE STV % Bl (EMI=English-Medium Instruction) T, L

67



Comparative Culture (26), 2021

D HHEHONE & 72iuUEA ~— 3 »<° CBI (Content-Based Instruction) $% % &
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CLIL is based on the same principles underlying successful immersion programmes, such
as adequate teacher training, parental support, positive attitudes on the part of the families

and the community, high prestige of the programmes, etc. However, full immersion and
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CLIL differ in the aims they try to achieve. In particular, while full immersion offers a
more intensive contact with the target language and aims at native-like or near native-like
competence in the target language, CLIL offers a less intensive contact with the target
language and aims at achieving a functional competence. Furthermore, because CLIL may
be suitably integrated within the regular curriculum at compulsory school, it may
constitute the only realistic way of increasing the competence in foreign languages of the
largest number of young citizens. (36)

HARD L D IZHFER HHEIHEH SN TV RWEREE T2 o720 | BEHBEOT T
DBEFEOFFEETIT CLIL 2358 LT\ 5, Met b IRIEEIC, CLIL 23%t8: &4 5583
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What is significant here is the way in which language learning, particularly when
integrated with content learning or knowledge construction, has now been opened up
for a broad range of learners, not only those from privileged or otherwise elite

backgrounds. (2)
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Much CLIL classroom practice involves the learners being active participants in
developing their potential for acquiring knowledge and skills(education) through a
process of inquiry (research) and by using complex cognitive processes and means for
problem solving(innovation). When the teacher pulls back from being the donor of
knowledge and becomes the facilitator, as is often found in CLIL proactive, forces are
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unleashed which empower learners to acquire knowledge whilst actively engaging their

own and peer-group powers of perception, communication and reasoning. (5-6)
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1. Hard-CLIL T
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70



Comparative Culture (26), 2021

(1) Visual Aids
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(2) Teacher’s Talking Skills
Hellekjeer 1328 D A ' — o 7 RES) AMiReD THERFRETH D LFafi L T
o

To return to the language difficulties found in the present study, the perhaps most
important problem was that the respondents found that words and expressions used in the
lectures were not clearly pronounced and understandable. This means it is important to
help lecturers speak clearly and distinctly. On the one hand, it could mean working with
pronunciation, stress and word segmentation; on the other it might mean screening EM

lecturers with regard to their English proficiency. (248)

HMNERETORZEIL, REFETOREY LG LT EE#RT O20E DD, £ T
HEDF LT IOV TOR-ERZZES TRBE 2L,

(DAccessible and Interactive Talking Style
CLILIZBENR T 7 v U T —F—D% % LT, WASRELIRR 5 Z L ER
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(2)Learner-Understandable Expression
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(3)Clear Speaking
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(3) Feedback
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(4) Well-structured Lectures and Systematic questions
Hellekjeer S22 DINMBEE THH E, LTFTO X HITHHAL TV D

.. in order to help students follow the lecturers’ line of thought, it is important to ensure
that lectures are well structured. It is also important that lecturers provide information
about where they are and where they are going in their lecturers. This is called
“[i]interactive discourse structuring—the use of metadiscoursive [signposting] comments
such as ‘First, let’s look at” or ‘what I will do new is’ —can also facilitate lecture
comprehension, particularly for L2 listeners. (249)
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<Course Description>
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This course will focus upon major literary topics in American Literature in their historical and
cultural contexts. For that purpose, we will analyze and interpret some important texts that
represent those literary topics which are rooted in, and compos American Literature. Those
topics are: Transcendentalism, Nature & Civilization, Lost Generation, Modernism, Ethnicity,
Feminism, Capitalism, and Narration. Through reading and interpreting the texts, and
discussing the themes in the texts in a group and in class, and presenting their ideas and
opinions, students will be able to understand the topics in concrete forms and grasp the essence
of American Literature. Besides, essay writing on each topic cultivates students’ critical

thinking, text analysis competence as well as academic writing skills.

T AV I LFOEE T —~ T 5 Transcendentalism, Nature & Civilization, Lost
Generation, Modernism, Ethnicity, Feminism, Capitalism, Narration @ 8 D22\ N T o3k
DIFXZFER L, ZOEMOOHT LR EZ1T O, £ 7 —~ I L TORFEOT v
TAEZRT LT, TAT I v 7 RIGERLOFEHITH L L0, GamirEs
T ZVT I X IO BFED,

<Objectives>

Students will be able to obtain a deep understanding of major literary topics in American
Literature through reading and discussing the texts in English, and to learn about some literary
perspectives through which to analyze and interpret literary texts. By reading major texts and
understanding the major topics, students will be able to have a clear specific image of American
Literature as a whole. All activities are done all in English, so students will also be able to
acquire a high level of English communication skill and critical thinking.

SR Z RSO TRE AR S T & T REERiiR ). ofree ). R 2RV, B &
BNV LTI N—T R TATDT 4 A v a @l T, BET,
U —FF), =T a3a=r— g EBHEZERL, Bzt A %2E
ZET, TA4T 4 »7ReD). WBIRBN ZEGT 522 L2 HRE LT 5,

<Course Schedule>

Day Topic Content/Activities
1 Introduction to the Class Goals: Class Orientation (Syllabus)
2 UNIT 1: Emerson, Nature; Thoreau, Walden; Whitman, “The Song of Myself”
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Transcendentalism
3 Group Discussion about the texts and the topic
4 Class Discussion and Essay Writing about the topic
5 UNIT 2: Twain, Adventures of Huckleberry Finn; Hemingway, The Old Man and
Nature & Civilization the Sea; Faulkner, “The Bear”;Salinger, The Catcher in the Rye; Silko,
Gardens in the Dunes; Kerouac, On the Road
6 Group Discussion about the texts and the topic
7 Class Discussion and Essay Writing about the topic
8 Feedback for writing academic papers (1) | Essay Structure
-Checking Literary Technical Terms
-Grammar Check
-Useful Expressions for Academic papers
9 Unit 3: Eliot, The Waste Land; Hemingway, The Sun Also Rises; Fitzgerald, The
Lost Generation Great Gatsby; Faulkner, Soldiers’ Pay
10 Group Discussion and Essay Writing about the topic
1 Class Discussion and Essay Writing about the topic
12 Unit4: Faulkner, The Sound and the Fury, As | Lay Dying; Hemingway, The
Modermism Sun Also Rises; e.e. cummings’ poems
13 Group Discussion about the texts and the topi
14 Class Discussion and Essay Writing about the topic
15 Mid-term examination
16 Mid-term examination Feedback Checking Answers and Correction
17 Unit5: Ellison, Invisible Man ;Morrison, The Bluest Eye;Walker, The Color
Ethnicity Purple; Leslie Silko, Ceremony;Yamamoto, “The Seventeen Syllables”
18 Group Discussion about the texts and the topic
19 Class Discussion and Essay Writing about the topic
20 Unit6: Chopin, The Awakening,”’The Story of an Hour”’;Gilman, “The Yellow
Feminism Wallpaper””; Hawthome, The Scarlet Letter; Walker, The Color Purple
21 Group Discussion about the texts and the topic
2 Class Discussion and Essay Writing about the topic
23 Feedback for writing academic papers(2) | -Checking Literary Technical Terms
-Grammar Check
24 Unit 7: Franklin, Autobiography; Dreiser, An American Tragedy, Financier;
Capitalism Fitzgerald, The Great Gatsby; Faulkner, If | Forget Thee, Jerusalem;
Salinger, The Catcher in the Rye; Miller, Death of a Salesman
25 Group Discussion about the texts and the topic
26 Class Discussion and Essay Writing about the topic
27 Unit8: Twain, Adventures of Huckleberry Finn; Fitzgerald, The Great Gatsby;
Narration Faulkner, “A Rose for Emily”; Poe, The Tell-tale Heart”; Mclnemy,
Bright Lights, Big Cities
28 Group Discussion about the texts and the topic
29 Class Discussion and Essay Writing about the topic
30 Feedback for writing academic papers (3) | Essay Structure
-Checking Literary Technical Terms
-Grammar Check
Final Exam
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Q) #EABLT, TAUILHIZ
EORERE AR L E L2,
RUWNZHEZ & 572, (very much)
D7e 0 B A 572, (quite)

D LUBIRZ G 572, (alittle)

W3E#, (normal)

bFE BN TR o 7, (litle)
BIRBE R TR > 72, (no)

Q2) JEREIC L AHMDFET LIZ03,
COBREMRTEE LDy
® FITEABICHMETET, (over 80%)

o  RIFHfRCX7=, (70%)

® LRI AIIFIE CE T, (60%)

® CENSLITULMBYRCX 2hoTt-,
(less than 50%)

® MfETEARVES NS o1 (40%)

® [ILALEETERISTE (30%)

QI N—T Ty AB vy aiiEHrTLE

M, HELNETHoTM, LI TE,
(difficult but enjoyable)

& VANASLRADEZZMS ZENTET
L D2o 72, (good chances to know different
ideas)

o ERNPEEINDIDOT, HAlThi,
(good to get scores)

® FRAEMHLAD ONBHFETIIRI ST,
(uncomfortable in talking about opinions)

® LHFEVAMTRVDT, RNFNED-
72 (not good and useless)

QNI TABIKTODT 4 AN v aiiEd

TLED, BEOHF TERITENIZ DA,

WA, (hard to say something, but needed)

® AHITHREBETERZBRRDLDITHL N
D3,

Fx L UDEE L TR,
(hard, but a good chance for challenge)

o EHEMTE AT o7,
(systematic questions are good to think about)

® AFTHRFFETERZENDLDFH LV
T, 72N 9 W I o T (useless, because it
is too hard to say in public)

®  FEERIZOWVTWT o7,

(I cannot understand the discussion)
® LA TiEm L ThdED BB,
(useless to discuss together in class)
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B very much
B quite
m g little

W average

Q1) How much interest have you got in American
Literature?

B almost
perfectly

M almost

¥ mainl parts

Q2) How much did you understand the lecture
done in English ?

difficult but enjoyable I 42.3

good chances to... - 42.3
B 77
uncomfortable in...][J] 3.8

g 38

0 20 40 60

good to get scores

not good and useless

Q3) How was the group discussion?

15.4

i 654

0 20 40 60 80

hard to say, but needed

IH

hard, but a good
challenge

systematic questions
good to think about

Q4) How was the class discussion?
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Q)T v A TAT 4 T ILEDFLEE,

TNEHE LoD,

. 4% B very much
® L TH&/Eo7=, (Very much) . .y
® RV ST, (Quite well) 4% 15% " quItEIEE
o DILENLoT, (Alittle) = alittle
® 59, (average) N average
®  HEVRIIZRNoT, (litle) m little
® &=/ o7-, (Notatall)

®no

Q5) How useful was the essay writing ?
(QOYXT—=RA L FDARAT A NFZEHTL
%
® L TH&/E-o7=, (Very much)

® )RV 57, (Quite well) ® very much
® /DL oTz, (Alittle) ® quite well
® 59, (average)  a little

[ ]

BN T2 727> T2, (Notatall)

6) How much useful are the PowerPoint slides
QNZOfFEEBLT, CORE, JFES
(4 Hmeef) NmE D £ LDy

®  KZ(Very much) B very much
®  >X°(Quite well) m quite well
® 97 L(Alittle) H alittle

® [ILALEELAN Tz, (Notatall) o

Q7) How much has this class improved your English
ability?
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ZHME LTSN LA EOZHIE, I ZFERTEZEFZHE59,
S HICHEZEOMIREICET 28R (Q2) I\ Th NIFEAICHM TE /-]
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LLEDT o r— hORERDIRT L OIS, ARETEENER L Z ENPAEIC
) EEDY, ETHFECLDHMORERNE TH T2, IZFEMEL, I
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HIZITBEE RS 72 5,

%I

Al AR O ER TEIGETIT O 2 ERFHA T BT D EREE TO R
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pES

LR (2020) =2,

2R HIAEAMT 5 R T & 07 2021 RISV T, REOIMEABE 1L 81.8% T
EEAALTH D,

3 Kavanagh % "They emphasize the importance of cognitive engagement that facilitates effective
learning”(277) L iR _XTW %, HA bAMOFEEE L OZERIZEI LT, [CLIL 23E DB HIEIZ
BT, Bruner HDOFHBRmOMSE~ 72258 “FEHEEROMRZ I AN TWDHRE, ZIRAY
1B e % 7o DI RS RE ORI O BB A 50 L TV % ) (B) EFE LUV TS,

4 ZPRIZ1Z Coyle etal.7)® “This transparent connecting of thinking process to knowledge construction
resonates with conceptualizing content learning in the CLIL setting”(30) & #8-<TW\ % X 512,
Anderson & Krathwohl 2325E] L 72 Taxonomy (Z4&H#L L TV %, Bloom hit & DiEV M,
Evaluating & Creating DJIIEF % AV 2, S 512 “The Knowledge Dimension” 281 L, £ 6
Z 4 SOOI L TV DLRTH D,
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