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Infroductory Remarks

David Allan Rehorick

g he year 1997 is a special one for Miyazaki International College. We have
students in all four years of the program, and soon the first class will graduate.

Jh. Since the opening of MIC in 1994, teams of creative and dedicated international
and Japanese teachers have experlmented with a wide array of active learning
approaches.

This special collection of reflective commentaries on teaching documents the
experience of six MIC faculty who have adopted, adapted, and developed teaching
strategies and methods appropriate to the MIC learning vision and teaching mission.
The commentaries embrace the full speetrum of MIC faculty: content, English as a
second language (ESL), and Japanese Expression (JEX) teachers. The contributions
are united by the open way in which instructors share their search for more effective
ways to teach. Each contributor was invited to prepare a short commentary which
focusses on some facet of their practical experlence of teaching at MIC. Since
connections to relevani published literature are intended to be representative and not
exhaustive, each commentary provides only a short list of "Selected References”.

In "Principles of Group Formation: Adaptations for Teaching in a Japanese
College", David Rehorick shares why and how he modified established principles for
group formation (size, compogition, duration) to reflect the unique MIC context.
Timothy Stewart displays how to engage Japanese students in discussion. In
"Wanting to Talk: Discussion Building in a Japanese College Classroom", Stewart
stresses the importance of topic selection, and the need for self-disclosure by
teachers. "Card Games: Flexible Tools for Active Learning" documents both Michael
Sagliano's use of games as a way to involve students in their ewn learning, and his
development of "Content Squares”. The game has utility as an unobtrusive and
enjoyable way to reinforce the understanding of academic concepts.

In "Learning to Debate: Ingredients for the Japanese Expression Classroom",
Shinsuke Kishie articulates the process that he uses to teach Japanese students the
art of debate. Students learn how to think critically and reason logically, as well as
locate supporting evidence. "Teaching Archaeology to First-Year Students:
Reflections and Suggestions”, reports on Masakazu Tani's approach of substituting
contemporary illustrations for historical artifacts as a way to teach students the
"how" of archaeological inference. Sally Rehorick and David Rehorick show (in
"Merging Language and Content through Multidimensional Curriculum Design") how
teachers can apply Multidimensional Design principles to foster holistic awareness of
content and language teaching ohjectives within team-taught integrated courses.
They illustrate by referring to an environmental course module on experiencing
earthquakes.

The MIC story is new. There is much to share about this collective experiment.
More will be told. These six commentaries are offered as a place for that sharing to

begin.
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